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Handout 1: Letter Sound Fluency—Teacher Score Sheet

Teacher: I’m going to show you some letters. You can tell me what sound the letters make. You may know the sound for some letters. For other letters, you may now know the sounds. If you don’t know the sound a letter makes, don’t worry. Okay? What’s most important is that you try your best. I’ll show you how this activity works. My turn first. (Refer to the practice portion of the CBM LSF sheet.) This says /b/. Your turn now. What sound does it say?

Student: /b/

Examiner: Very good. You told me what sound the letter makes. (Correction procedures are provided in the CBM LSF manual.) You’re doing a really good job. Now it will be just your turn. Go as quickly and carefully as you can. Remember to tell me the sounds the letters make. Remember just try your best. If you don’t know the sounds it’s okay. Trigger the stopwatch. 

	[image: image2.png]Score Sheet

Student's Name Examiner's Initials
Teacher's Name Date of Testing
School

Letter Sound Fluency Test

If child does not say anything after 3 seconds: do not say anything, point to next letter. If names
incarrect letter: keep going. Draw a diagonal slash through any letters the student does not say
the sound for or says the sound incorrectly. Circle the last item that child attempts. Stop at 1
minute. If finished before 1 minute: record time.

gldiwnbtfkapmjvxhozyceqsu

number of letters sounded correctly (in seconds)

adjusted score ( if completed test in less than 1 minute)






Handout 2: Letter Sound Fluency—Student Copy 
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Handout 3: Word Identification Fluency—Teacher Score Sheet

Teacher: When I say, “Go,” I want you to read these words as quickly and correctly as you can. Start here (point to the first word) and go down the page (run your finger down the first column). If you don’t know a word, skip it and try the next word. Keep reading until I say stop. Do you have any questions? Trigger the stopwatch for 1 minute.

	[image: image4.png]List 16
Student's Name: Exarminers Intals:

Students Teacher: oate:

Score 1 for orrect response, 0 for incorrect response,

that_ school brought___
for. say. line

by land___ probably___
her enough___ close__

up. live_ table__
them against___ stong
has__ city___ past_
than___ knew friends___
aow staie rest
water___ wanted___ having____
must four full

me___ toward, instead_
come___ move__ case_
sill__ power___ worked
found feel alone

here_ given__ street

large cat Tota score =






Handout 4: Word Identification Fluency—Student Copy
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Handout 5: Passage Reading Fluency—Teacher Copy


	


Handout 6: Passage Reading Fluency—Student Copy 

	It was raining outside, and there was nothing for Norman to do.

“I have the most boring life,” he moaned, as he plopped down on the couch. Just

as he switched on the television, the power went out. Watching a blank television

was not something Norman wanted to do. He looked around at the four dismal walls

that kept him out of the rain.

“Now what am I going to do?”

“You could tidy up your room,” his mom suggested, “or organize your closet.

Your closet is a disaster, Norman. I’m actually frightened of what you might find in

there. You haven’t cleaned it in a decade.”

There was nothing Norman could say after his mom had made up her mind. He

was going to have to clean out his closet.

The only problem was that Norman couldn’t even open his closet door. He had it

held closed with a large wooden block. There was so much junk in there that it

wouldn’t stay shut on its own. To push aside the wooden block and open the door

would mean doom for Norman. He’d be crushed by falling trash as soon as he

turned the knob. He decided that he would only pretend to clean his closet, but his

mother came into his bedroom.

“Well,” she said, placing her hands on her hips, “let’s see you get to work.”

Norman put both hands on the doorknob and tugged. The entire doorframe gave

a mighty CREAK. There was a loud rumble as Norman was pushed back by the

wave of forgotten junk he’d jammed into his closet. When the loud noise faded,

Norman was lying on his back under a mountain of broken toys, dirty socks, and

books. With a groan, he lifted himself to his feet.

There was an awful smell wafting from somewhere inside. Norman looked into

the depths of his closet. It was dark, dreary, and mysterious. Anything—absolutely

anything—could be hiding in there. Maybe trolls, ghouls, or gnomes, Norman

thought. This job could be an adventure! Pushing up his sleeves, Norman got to

work.
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Handout 7: Passage Reading Fluency—Teacher Copy

	An old man lived in a shack deep in the forest. His tiny shack stood
15

beside a musical brook. He didn't mind that his house was tiny or that
29

the wind blew in under his doors. Even though he was cramped and
42

often cold, he could listen to the music of the brook all day and night.
57

In his spare time, the old man made bells out of brass and silver.
71

However, the bells he made were silent. Only the musical brook beside
83

his shack could make the bells ring. Every evening the man would carry
96

the bells he'd forged that day to the brook and dip them into its musical
111

waters. The bells would go into the brook silent and come out ringing
124

with song. It always made the man joyful to hear his bells ringing. What
138

a beautiful sound!
141

New towns and villages were popping up all over the countryside,
152

so the man's bells were in high demand. People wanted his bells for
165

their clock towers and their churches. They wanted to hang his bells
177

above their doors and set them on the corners of their desks.
189

The bell-maker could have been a very rich man. Because his bells
202

rang more beautifully than any bells in the country, he could have set
215

any price for them. Instead, the man charged very little for his bells. In
229

fact, he gave many of his bells away for free. He gave entire octaves to
244

orphanages and hospitals.
247

The bell-maker was very happy. However, he was also getting old.
259

He could hardly lift the larger bells and carry them to the musical brook.
273

It was time for him to retire, but before he could retire, he needed to train
289

someone for his craft.
293

One evening a young man wandered up to his door. The bellmaker
305

recognized the young man. He knew the young man was once
317

rich and spoiled, but bad luck had stripped him of his fortune. The
330

young man was now humble and wise for all his toils.
341

"I need food," the young man told the bell-maker.
351

"Yes," the bell-maker replied. "But you need much more than that.
363

You need music, and I will help you."
371
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Handout 8: Passage Reading Fluency—Student Copy

	An old man lived in a shack deep in the forest. His tiny shack stood

beside a musical brook. He didn't mind that his house was tiny or that

the wind blew in under his doors. Even though he was cramped and

often cold, he could listen to the music of the brook all day and night.

In his spare time, the old man made bells out of brass and silver.

However, the bells he made were silent. Only the musical brook beside

his shack could make the bells ring. Every evening the man would carry

the bells he'd forged that day to the brook and dip them into its musical

waters. The bells would go into the brook silent and come out ringing

with song. It always made the man joyful to hear his bells ringing. What

a beautiful sound!

New towns and villages were popping up all over the countryside,

so the man's bells were in high demand. People wanted his bells for

their clock towers and their churches. They wanted to hang his bells

above their doors and set them on the corners of their desks.

The bell-maker could have been a very rich man. Because his bells

rang more beautifully than any bells in the country, he could have set

any price for them. Instead, the man charged very little for his bells. In

fact, he gave many of his bells away for free. He gave entire octaves to

orphanages and hospitals.

The bell-maker was very happy. However, he was also getting old.

He could hardly lift the larger bells and carry them to the musical brook.

It was time for him to retire, but before he could retire, he needed to train

someone for his craft.

One evening a young man wandered up to his door. The bellmaker

recognized the young man. He knew the young man was once

rich and spoiled, but bad luck had stripped him of his fortune. The

young man was now humble and wise for all his toils.

"I need food," the young man told the bell-maker.

"Yes," the bell-maker replied. "But you need much more than that.

You need music, and I will help you."
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Handout 9: Maze Fluency—Student Copy, Page 1 

[image: image6.png]SUMMER CAMP

Stuart had nice parents. They did not embarrass him in [glad/ front/
‘yellow] of his friends. His father did [not/ ant/ soft] yell at him during his
baseball [center/ games/ lines], and his mother never kissed him [in/ tot/ put]
front of his friends. He generally [liked/ flow/ jeep] his parents, except for the
fact [shoe/ went/ that] they were sending him to summer [bus/ dump/ campl
this year.

Stuart did not want [to/ wit/ cow] go to summer camp. The thought (and/
be/ of] it made him picture himself hot [coat/ rest/ and] thirsty, hiking up a
dusty trail. [Bit/ He/ Go] knew that summer camp food had [of/_to/ myl be
bad news, too. Besides, summer [camp/ free/ dog] was for people with
nothing else [fad/ to/ sew] do. He had plenty of things planned [for/ much/
veryl his summer at home.

“Summer camp [will/_yes/ belt] be good for you," said Mother. “[Feel/
And/ Lot] I don’t want to hear another [catch/ phone/ word] about it!" Stuart
moped around the [beat/ opens/ house] until it was time to go. Mother [had/
with/ hoyl packed his trunk full of clothes, [and!/ sort/ time] she and Dad took
Stuart to [real/ glob/ the] bus station. Stuart tried hard not [to/ sun/ we] cry
when he hugged them goodbye. [Yet/ He/ Sat] ran onto the bus and buried
[beam/ his/ neat] head in his hands. After a [while/ tall/ hate], he looked out

the window.




Handout 10: Maze Fluency—Student Copy, Page 2 

[image: image7.png]Camp Mac [was/ snow/ rent] in the Cheaha Mountains of Alabama.
Stuart [twist/ never/ girls] knew there were any mountains in Alabama. [The/
Now/ Man] bus climbed and climbed and soon stopped. [ In] man
helped Stuart carry his trunk [lot/ to/ yes] the camp gate. There he was [met/
when/ ripe] by a teenage boy with a [while/ risen/ suntan] and a whistle
around his neck. *[In/ Hi/ Or] there! You must be Stuart Sikes. I'm Tom,
[here/ into/ your] cabin counselor. I'll help you get settled [in/ go/ dot], then

we will go eat lunch [nerve/ with/ goal] the others."

Stuart was quiet and followed Tom. [There/ Either/ Ferry] were so many
children at the [will/ camp/ she], and they all were having fun. [Box/ They/
Lane] looked at Stuart and someone said [hello/ pretty/ lastly]. Stuart was

already homesick and his stomach [ice/ book/ hurt].

After lunch they all went down [by/ top/ eut] the lake to go for canoe
[faith/ still/ rides]. Three boys asked Stuart to join [them/ sent/ jeans] and
Stiart did with a smile. [Hurt/ Trip/ Maybel they would be his friends.

By [that/ know/ lope] night Stuart had forgotten about Mother [so/ step/ and]

Dad. He was having so much [nose/ fun/ body] at summer camp that he did

[bet/ not/ mad] want to be any place else.




Handout 11: Practice Using the Tukey Method—Practice 1 

	WIF: Correctly Read Words Per Minute
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Handout 12: Practice Using the Tukey Method—Practice 2

	WIF: Correctly Read Words Per Minute
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CBM Case Study #1: Sascha 

Mr. Miller has been monitoring his entire class using weekly CBM Passage Reading Fluency tests. He has been graphing student scores on individual student graphs. Mr. Miller used the Tukey method to draw a trend-line for Sascha’s CBM PRF scores. This is Sascha’s graph.

	
[image: image10]


Since Sascha’s trend-line is flatter than her goal-line, Mr. Miller needs to make a change to Sascha’s instructional program. He has marked the week of the instructional change with a dotted vertical line. To decide what type of instructional change might benefit Sascha, Mr. Miller decides to do a Quick Miscue Analysis on Sascha’s weekly CBM PRF to find her strengths and weaknesses as a reader.

The following is Sascha’s CBM PRF test.
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This is Sascha’s Quick Miscue Analysis for her CBM PRF test.

	[image: image12.png]Quick Miscue Analysis
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Based on the Quick Miscue Analysis Table, what instructional program changes should Mr. Miller introduce into Sascha’s reading program?

CBM Case Study #2: Joshua

Mrs. Sanchez has been using CBM to monitor the progress of all of the students in her classroom for the entire school year. She has one student, Joshua, who has been performing extremely below his classroom peers, even after two instructional changes.

Look at Joshua’s CBM graph.

	PRF: Words Read Correctly Per Minute
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After eight weeks, Mrs. Sanchez determined that Joshua’s trend-line was flatter than his goal-line, so she made an instructional change to Joshua’s reading program. This instructional change included having Joshua work on basic sight words that he was trying to sound out when reading. The instructional change is the first thick, vertical line on Joshua’s graph. 

After another eight weeks, Mrs. Sanchez realized that Joshua’s trend-line was still flatter than his goal-line. His graph showed that Joshua had made no improvement in reading. So, Mrs. Sanchez made another instructional change to Joshua’s reading program. This instructional change included having Joshua work on basic letter sounds and how those letter sounds combine to form words. The second instructional change is the second thick, vertical line on Joshua’s graph.

Mrs. Sanchez has been conducting CBM for 20 weeks and still has yet to see any improvement with Joshua’s reading despite two instructional teaching changes. What could this graph tell Mrs. Sanchez about Joshua? Pretend you’re at a meeting with your principal and IEP team members, what would you say to describe Joshua’s situation? What would you recommend as the next steps? How could Mrs. Sanchez use this class graph to help her with her decisions about Joshua?

	PRF: Words Read Correctly Per Minute
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This document was originally developed by the National Center on Student Progress Monitoring under Cooperative Agreement (#H326W0003) and updated by the National Center on Response to Intervention under Cooperative Agreement (#H326E07004) between the American Institutes for Research and the U.S. Department of Education, Office of Special Education Programs. The contents of this document do not necessarily reflect the views or policies of the Department of Education, nor does mention of trade names, commercial products, or organizations imply endorsement by the U.S. Government. This publication is copyright free. Readers are encouraged to copy and share it, but please credit the National Center on Student Progress Monitoring.
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Step 1: Divide the data points into three equal sections by drawing two vertical lines. (If the points divide unevenly, group them approximately).





Step 2: In the first and third sections, find the median data-point and median instructional week. Locate the place on the graph where the two values intersect and mark with an “X”.





Step 3: Draw a line through the two “X’s”, extending to the margins of the graph. This represents the trend-line or line of improvement.





(Hutton, Dubes, & Muir, 1992)
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